
Effectiveness of
 

Respect Education Program 
 

in
 

Mindanao Philippines
Pantao, J. G., Hooijsma, M., Nicart, J.L., Robles, A.C.M.O.



Effectiveness of Respect Education Program in Mindanao, Philippines 

Pantao, J. G., Hooijsma, M., Nicart, J.L., Robles, A.C.M.O. 
 

 

I. Introducing the Study on Respect education       2 

 
II. The theoretical base of the Respect Education Program      3 
 
 
III The implementation of the Respect Education Program     5 
 
 
IV Methodology          6 
 

V Results and Discussion         8  

A Intrapersonal Characteristics of the Pupils     8 
  
B Interpersonal Characteristics of the Pupils     10 

C World Citizenship        15 
 
D Peer Victimization and Bullying      16 

E Effectiveness of REP on Teachers      19 
 

Conclusions and Recommendations        24 

 
References           25 

 
 

 
 

  
 

 



 
 

2	

I. Introducing the Study on Respect education  

The Respect Education Program (REP) offers an interactive education approach that 
improves the quality of education by strengthening the teachers’ skills, in particular the socio-
emotional skills. They learn how to teach their pupils to express themselves, to respect each 
other's differences and how to ensure a safe learning environment as a class (group). This is 
done through a pedagogy that offers simple techniques to promote the value of respect, and 
synergizes concepts of adaptive learning, multiple intelligences, cooperative learning approach 
and group dynamics. To achieve this, context based teacher trainings and materials are 
developed.  

Specific goals of the project are to further improve teaching skills (didactics, pedagogy), to 
make the school environment more secure and safe and to increase the quality of education. 
These goals are believed to contribute to higher access rates and learning outcomes to 
education, especially for IP children (Indigenous People), and to a decrease of dropout rates. 
The project addresses the massive need for teachers’ training and is aligned with the policy 
objectives of the Department of Education (introduction of K-12). The project strengthens the 
education system as it is conducted in close cooperation with schools, division and regional 
offices, working under the umbrella of the Department of Education, 

 
Moreover, with strong belief that children and teachers can be powerful catalysts for change in 
their community, when they are equipped with the right tools and information, the REP also 
aims to help the children develop themselves in a safe and enabling environment. They learn to 
respect themselves, each other and the environment they are living in. In addition, REP 
provides continuous professional education and helps teachers and pupils together to address 
safety and security issues in class.  
 
Considering its potential to contribute to peace in the conflict affected area of Southern 
Mindanao, the Respect Education Foundation started together with Cordaid and Pasali 
Philippines to implement the REP in primary and secondary schools in the conflict affected 
southern part of Mindanao, in 2012. Since then, the REP has been extended from a two-day 
REP workshop in three schools to an extensive program throughout the entire year in a total of 
21 schools in Mindanao in school year 2014-2015 with monthly workshops.  
 
Mindanao is a home to many different ethnic groups, which can roughly be categorized in three 
groups according to their religion and origin: Muslims (often referred to as Moro), Indigenous 
People (IP, also referred to as Lumad), and Christians. The marginalization and discrimination 
of the Muslim and IP populations has resulted in tensions and armed conflicts between these 
groups and the Christian settlers. 
 
After the pilot program in 2012, a participative internal evaluation of the program uncovered that 
the program has a potential in promoting respect. Many teachers also disclosed that the 
program may positively the students and their education in Mindanao. 
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To study the effectiveness of the program a scientific research program has been developed to 
measure if Respect education contributes and is complementary to the regular peace education 
in Mindanao. If so, an up scaling and expansion of the program in Philippine schools in 
collaboration with the Department of Education, as well as internationally, is considered.  
 
In this research project, five separate parties were involved: Respect Education Foundation 
(REF), Cordaid, PASALI Philippines, University of Groningen (RUG, Faculty of Behavioural and 
Social Sciences), and Mindanao State University in General Santos City (MSU-GSC). The 
Respect Education Foundation (REF) is an international foundation set up in 2006 and is based 
in the Netherlands. REF started implementing the REP in the Netherlands and is currently 
expanding to other countries in the world, of which the Philippines is one.  Cordaid, as one of 
the largest development agencies in the Netherlands, is focusing on development and 
collaboration in vulnerable regions and areas of conflict. The Department Child & Education 
aims to provide quality education for all children by providing funding support and technical 
assistance to the current research project. PASALI Philippines is the implementing partner of 
Cordaid and REF promotes and implements the REP in both primary and secondary schools. 
 The University of Groningen is the academic partner of the REF and of Cordaid. The 
Faculty of Behavioural and Social Sciences of the University of Groningen is internationally 
renowned for its research on bullying and victimization in classrooms. Mindanao State 
University (MSU) focuses on generating science-based information as well as educational 
technologies and innovations through research and development. Seeing the REP as one of the 
potential effective methodologies to improve the teaching and learning process in basic 
education in Mindanao, the MSU College of Education finds it significant to investigate the 
impact of the REP. MSU worked closely with the University of Groningen in setting up and 
analysing this research project. 
 
 
II. The theoretical base of the Respect Education Program  
 

The main aim of the implementation of the REP is to create a learning environment in 
which children feel safe, respected, and tolerated. It has, however, been shown that having 
challenges in learning is highly associated to being bullied in Philippine schools (Lai et al., 
2008).  

 
This association may be explained by the fact that the current Philippine educational 

system is based on a one-sided concept of academic achievement (Reese & Werning, 2013). In 
this system, academic achievement is mainly understood in terms of logical mathematical and 
linguistic knowledge (Davis, Christodoulou, Seider & Gardner, 2011). In addition, the current 
Philippine educational system focuses largely on achievement itself, meaning that hierarchies 
are an important concept in schools (Reese & Werning, 2013). Consequently, children whose 
abilities do not fit the one-sided concept of achievement are likely to have academic difficulties 
and will possibly find themselves at the bottom of these hierarchies, giving bullies reasons for 
victimizing them. 
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 REP supports children to develop their social emotional abilities to give them the 
opportunity to show and appreciate those skills besides the logical mathematical and linguistic 
abilities. To create these opportunities, the implementation of the REP focuses on capacitating 
teachers with a student-centered teaching approach, largely based on theories of multiple 
intelligences, adaptive learning and cooperative learning. 
 The theory of multiple intelligences focuses on intelligence and academic achievement 
as a set of intelligences that can be defined as abilities, talents, or mental skills (Davis et al., 
2011; Gardner, 1983; Gardner, 2006). Next to the traditional logical mathematical and linguistic 
abilities, the theory of multiple intelligences argues that individuals also possess intelligences 
such as musical, spatial, and naturalistic intelligences. The theory proposes that all individuals 
possess each of these intelligences to some extent, but individuals vary in the degree, 
combination, and interdependencies of these intelligences. 
 The theory of multiple intelligences can, for example, be implemented in teaching by 
providing assignments that address as many intelligences as possible (for an example, see 
Dias-Ward & Dias, 2004) or by providing assignments in several ways, addressing several 
intelligences (Nolen, 2003). Research into the effects of implementing the theory of multiple 
intelligences in education has shown that it has a positive influence on students’ academic 
achievement (e.g., Douglas, Burton & Reese-Durham, 2008; Isik & Tarim, 2009; Özdemir , 
Güneysu & Tekkaya, 2006) and academic motivation (e.g., Buschick, Shipton, Winner & Wise, 
2007; Chuck & Hess, 2003). In addition, it has been suggested that making students aware of 
their multiple intelligences, for example by filling in self-administered instruments to measure 
multiple intelligences, increases their intrinsic motivation, positive self-image, and sense of 
responsibility (Teele, 1996). 
 The second theory underlying the student-centered teaching approach provided by the 
REP is the theory of adaptive learning. In this theory, ‘adaptive’ means adapting to individuals’ 
fundamental needs, which are (1) autonomy – individual’s need to be aware of one’s ability to 
control behavior, (2) competence – individuals’ need to be aware of the ability to do certain 
things, and (3) relation – individual’s need to feel accepted and have a sense of belonging (Deci 
& Chandler, 1986; Deci & Ryan, 2000). To learn effectively, the theory of adaptive learning 
proposes that students need to feel confident, feel that they can make assignments on their 
own, and feel connected and accepted by both teachers and peers. Teachers can add to this 
by, for example, showing trust, giving adequate instruction and reflection, showing interest, and 
living up to agreements (Deci & Chandler, 1986; Deci & Ryan, 2000). 

In addition, it is assumed that adaptive teaching is best implemented by creating small-
scale tailored learning opportunities in which the learner can actively take part in the process. 
One way in which this can be achieved is by implementing the cooperative learning approach. 
Cooperative learning refers to classroom techniques in which students work together on 
learning activities (Slavin, 1980). Based on social learning theories, which sees learning in 
terms of a continuous reciprocal interaction between students’ behavior and conditions which 
control this behavior (Bandura, 1977), the aim of cooperative learning is to create new patterns 
of learning behavior through observing others and learning from others. Studies have shown 
that the use of cooperative learning does not only have a positive effect on academic 
achievement, but also on group cohesiveness, peer relationships, mutual concern, and self-
esteem (e.g., Ebrahim, 2012; Isik & Tarim, 2009; Slavin, 1980; Slavin & Cooper, 1999). 
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III The implementation of the Respect Education Program 
 

 The REP is implemented as an intervention throughout the entire school year, including 
activities for both teachers and students. Before the start of the school year, teachers are invited 
to participate in a workshop regarding the student-centered teaching methodology described 
above. In this workshop, teachers are presented with basic tools to apply this methodology in 
their teaching. Teachers are for example instructed in how to form groups that are likely to work 
effectively in cooperative learning activities, how to guide these groups in assignments, which 
formats they can use in cooperative learning activities, and how to present classroom material in 
a way that fits children’s multiple intelligences. Next to this workshop, teachers are provided with 
a manual including information on the methodology, which they can use during the entire school 
year. 

Next to capacitating teachers with a student-centered teaching methodology, the REP 
organizes several activities for students. Pasali Philippines and partner NGOs organized and 
facilitated monthly workshops in the schools, to show and support the teachers in the 
implementation of the REP pedagogic methodologies. Stimulating creativity and ‘out of the box’ 
thinking are important so the workshops included, for example storytelling, writing poems and 
role-play. In these workshops, the REP focused on enhancing children’s respect for themselves, 
classmates, and the community by, for example, getting to know themselves and others better. 
In addition, weekly assignments were provided, that can be facilitated by the teachers 
themselves. Another element of the implementation of the REP for students was the Respect 
Club. This is a club of Respect Ambassadors that focuses on keeping the REP sustainable at 
schools throughout the entire school year. The implementation of the REP also included a 
twinning program, an annual activity that connects children from the Philippine program to 
children participating in the Dutch REP program. This is done by sharing the outputs of 
workshops, such as poems, drawings, posters, videos and through Skype connections. 

The REP intervention included REP-specific activities, such as monthly workshops and 
the annual twinning program, and offered a methodology that can be used throughout the entire 
year in daily lessons such as math, reading, and writing. By capacitating teachers with a 
student-centered teaching methodology based on multiple intelligences, adaptive learning, and 
cooperative learning theories, it is expected that teachers will be able to support and give 
children opportunities to express themselves, show their abilities, and be proud of their 
strengths. In addition, by organizing activities for students that mainly focus on the social aspect 
of being in school, it is expected that children learn how to interact with and relate to each other 
in a positive and respectful manner. Consequently, it is expected that a more respectful and 
tolerant learning environment will be achieved, in which the traditional one-dimensional 
academic achievement hierarchy is less prominent, and in which children respect and tolerate 
each other despite individual differences.  
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IV Methodology 
 
The study aimed to examine the effectiveness of the implementation of the REP in classrooms 
in the Philippines. It included elements that focus on respect and intergroup relations and 
attitudes. The study was expected to expand the knowledge on the effectiveness of an 
intervention program on the intrapersonal and interpersonal characteristics of both the students 
and the teachers in a context such as the Philippines. 
 
Data and participants 
The study focuses on children in grade four to eight that were included in the program 
evaluation (2014-2015). The effectiveness of the implementation of the REP has been 
examined by comparing children in treatment schools (schools exposed to REP in addition to 
conventional peace education programs) to children in control schools (schools only exposed to 
conventional peace education programs) at two time points: at the beginning of the school year 
(before the implementation of the REP) and at the end of the school year (after the 
implementation of the REP). Pre-test and post-test scores were compared. The mean scores of 
each indicator in treatment schools were compared to the mean scores of each indicator in the 
control schools. 
 
This study analyzed data collected for the REP Effectiveness Research. In collecting the data 
for this project, the RUG and MSU-GSC collaborated closely with one of the nongovernmental 
organizations that implement the REP in schools, Pasali Philippines. 

All data have been collected using paper-and-pencil questionnaires that children filled 
out during regular school hours. Data collectors who were provided with detailed instructions 
during a two-day meeting administered the data collection. Consent forms were sent to the 
parents and assent was given to the respondents two days before the data collection. In total, 
two waves were conducted, one before the implementation of the REP (June-July 2014) and 
one after the implementation (February-March 2015). In addition, two types of questionnaires 
were used, a basic questionnaire and a social network questionnaire. In the basic questionnaire, 
children answered questions about their demographic profile (e.g. gender, date of birth, 
ethnicity), intra- and interpersonal characteristics (e.g. well-being, relationship with the teacher), 
bullying and victimization, world citizenship (e.g. attitudes towards children from different 
cultures), and the classroom climate. In the more extensive social network questionnaire, 
children were presented extra questions by asking them to nominate classmates on eight 
questions about liking, disliking, friendship, popularity, bullying (including victimization, 
perpetrator of bullying, and joins bullying), and defending. 
 The data for the REP Effectiveness Research included data from children in 40 schools 
(95 classes, grade four to eight). In 21 schools (47 classes), the REP was implemented. These 
schools were selected by the implementing organization, Pasali Philippines, based on the 
following criteria: (1) situated in barangays (village, district) that have a Barangay Council for 
Protection of Children and in which one of the nongovernmental organizations already worked, 
(2) composed of children with mixed ethnic backgrounds (Muslim, IP, and Christian), and (3) 
received support from the Patanwid Pamilyang Pilipino Program (4P), a governmental program 
for poor families so they can send their children to school. The other 19 schools (48 classes) 
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served as control schools. These schools were also selected by Pasali Philippines and had to 
meet the same four above-mentioned criteria. In addition, schools had to meet the following 
criteria to be selected as control schools: (1) situated in the same barangays or communities as 
the intervention schools, and (2) similar level of education as intervention schools (coordinated 
by the Department of Education). These two criteria were included in the selection of control 
schools to enhance comparability between treatment and control schools. Although REP 
schools and control schools were not selected randomly, it is assumed that they are comparable 
because the chance of being selected as either an intervention school or a control school was 
relatively similar. The list of control schools has been approved by the Department of Education. 
To increase willingness to participate in the REP Effectiveness Research, control schools were 
offered participation in the REP during the next school year (2015-2016). 
 Ultimately, 45 intervention classes and 45 control classes participated in the basic 
questionnaire. In these classes, ten randomly selected children (based on seating arrangement: 
at least one boy and one girl in each row) per classroom were asked to complete the 
questionnaire during both waves of data collection. During the first wave, a total 450 children 
from the intervention and 450 children from control classes completed the basic questionnaire. 
During the second wave, 17 of the control children who completed the basic questionnaire 
during the first wave did accomplish the posttest because of the conflict situation in the area and 
absence. Thus, the current study used all self-reported data from the basic questionnaire 
collected during both waves. In total, this study analyzed 450 children from intervention classes 
and 433 from control classes.  
 
Analytical strategy 
 Descriptive statistics such as frequency distribution and weighted mean were used to 
quantitatively analyze the gathered data.  Mean difference and the percentage of increase and 
decrease were also used to determine the difference between the pre-test and post scores of 
the students in control and treatment schools. t-tests for dependent samples on the mean 
scores were used to examine whether the mean scores changed significantly in treatment and 
control schools separately.  
 
Focus Group Discussion 
 To complement the collected quantitative data, a 2-day Focus Group Discussion (FGD) 
was carried out. In this process, qualitative data were generated from invited teachers and 
principals of the treatment and control schools through oral questioning facilitated by the trained 
facilitators. This FGD was divided into five sessions and each session had a 60-minute time 
frame. During the discussion, the participants were given opportunity to respond to the 
questions asked by the facilitator. The discussion was captured by a documenter on paper and 
an audio-recording device. After the discussion, the facilitators and documenters clearly 
transcribed and formulated the notes in full sentences. The qualitative information was then 
analyzed and used to support the quantitative findings. 
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V Results and Discussion 

A. Intrapersonal Characteristics of the Pupils 

Table 1. Well-being of students in schools before and after REP intervention 
 
 Treatment Control 
 Before After Mean 

Difference 
% of 
reduction 
or increase 

Befor
e 

After Mean 
Difference 

% of 
reduction 
or increase 

1. I like it at school 3.72 3.69 -0.03 0.81% 3.64 3.67 0.03 0.82% 
2. There is a good 
atmosphere in my class. 

2.69 2.96 0.27 10.04% 2.69 2.96 0.27 10.04% 

3. I feel safe at school. 3.25 3.27 0.02 0.62% 3.17 3.28 0.11 3.47% 
4. I think I am doing well 
at school. 

3.13 3.13 0.00 0.00% 3.04 3.16 0.12 3.95% 

5. I think I am a smart 
student. 

2.90 2.91 0.01 0.34% 2.91 2.95 0.04 1.37% 

Mean 3.14 3.19 0.05 1.59% 3.09 3.20 0.11 3.56% 
treatment n = 450; control n =433   - values indicate reduction 

  
 

Table 2. Result of the t-test on well-being of students in treatment and control group  
                   before and after REP intervention 
 
      Treatment      Control 

Well-being      1.373                   3.316*  
                         (0.171)        (0.001)  
- value indicates reduction 
* significant  

 
 

Table 1 presents the well-being of the students at the beginning of the school year and 
at the end of the school year. The data show that well-being increased in both treatment 
(1.59%) and control (3.59%) schools. Table 2 shows that the increase in well-being in treatment 
schools is not significant (t=1.373; p>.05), whereas the increase in well being in control schools 
is significant (t=3.316; p<.01).  

 
Table 3. Self-Concept of students before and after REP Intervention 

 Treatment Control 
 Before After Mean 

Difference 
% of 
reduction 
or increase 

Before After Mean 
Difference 

% of 
reduction or 
increase 

1. I feel that I am a person of 
worth, at least on an equal 
plane with others. 

3.97 3.92 -0.05 -1.26% 3.93 4.00 0.07 1.78% 

2. I feel that I have a number 
of good qualities. 

3.96 3.92 -0.04 -1.01% 3.84 3.94 0.10 2.60% 
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3. I am able to do things as 
well as most other people. 

3.91 3.93 0.02 0.51% 3.73 3.85 0.12 3.22% 

4. I take a positive attitude 
towards myself. 

3.90 4.08 0.18 4.62% 4.07 4.11 0.04 0.98% 

5. On the whole, I am 
satisfied with myself. 

4.25 4.16 -0.10 -2.35% 4.11 4.16 0.05 1.22% 

Mean  4.00 4.00 0.00 0.00% 3.94 4.01 0.08 2.03% 
treatment n = 450; control n =433   - values indicate reduction 
 

Table 4. Result of the t-test on self-concept of students in treatment and control group 
 
     Treatment   Control                

Self-concept       0.020   2.035*    
             (0.984)   (0.042)               
 
* significant 
- value indicates reduction 
   

Table 3 presents the self-concept of the students in treatment and control schools at the 
beginning and the end of the school year. On average, students in both treatment and control 
schools report to have a relatively positive self-concept, both at the beginning and the end of the 
school year. On average, students’ self-concept in treatment schools does not increase or 
decrease, whereas in control schools students’ average self-concept increases slightly (2.03%). 
Table 4 shows that this increase in the control schools is significant (t=2.04; p<.05). 

  
Table 5. Social anxiety of the pupils before and after the REP intervention 

 
Statements Treatment Control 

Before After Mean 
Difference 

% of 
reduction or 

increase 

Before After Mean 
Difference 

% of 
reduction 

or increase 
1. I am scared to talk in front of 
the class. 

1.51 1.37 -0.14 -9.27% 1.36 1.22 -0.14 -10.29% 

2. I am scared to raise my hand 
during the breaks. 

1.14 1.07 -0.07 -6.14% 1.12 0.92 -0.20 -17.86% 

3. I am scared to be together 
with others during the breaks. 

0.92 0.75 -0.17 -18.48% 0.90 0.87 -0.03 -3.33% 

4. I am scared to look someone 
in the eye while having a 
conversation. 

1.03 0.88 -0.15 -14.56% 0.74 0.85 0.11 14.86% 

Mean 1.15 1.02 -0.13 11.30% 1.03 0.97 -0.07 6.79% 
treatment n = 450; control n =433   - values indicate reduction 
 
 
 
 



 
 

10	

Table 6. Result of the t-test on social anxiety of students in treatment and control group 
 
     Treatment   Control       

Social Anxiety     -2.184*    -1.078               
           (0.029)     (0.262)          
 
* significant 
- value indicates reduction    

 

Table 5 presents the social anxiety of students in the class. As shown in Table 5, both  
students in the control and treatment schools reduced their level of anxiety in the class at the 
end of the school year.. The findings indicate that the mean scores of the students in the control 
and treatment schools during the posttest are lower than their mean scores at the start of the 
school year.  It can be noted also that the students’ tendency to be scared to look someone in 
the eye while having a conversation increased from the mean of 0.74 at the start to 0.85 at the 
end of the schoolyear. However, the overall mean indicate that there is a greater reduction in 
the social anxiety of students in treatment schools after the REP intervention compared to the 
students in control school with mean difference of -0.13 and -0.07 respectively. The percentage 
of decrease in the anxiety of the students in the treatment school is higher than the students in 
the control school.  Thus, during the posttest, the students in the treatment schools have more 
decrease in anxiety compared to the students in the control schools. 
 Further analysis using the t-test for dependent samples is shown in Table 6. The 
analysis reveals that there is statistically significant difference between the level of anxiety of the 
students before and after the REP intervention in treatment schools (t=-2.184, p=0.029) while 
no significant difference exists in the control schools (t=-1.078, p=0.262) at 5% level of 
significance. The data shown in table 6 indicates that there is a significant reduction in the level 
of anxiety of the students in treatment schools. 
 
 
 

B. Interpersonal Characteristics of the Pupils  
 

Table 7. Student-Teacher Relationship Before and After Respect Education Program 
 

 Treatment Control 
 Before After Mean 

Difference 
% of 
reduction 
or 
increase 

Before After Mean 
Difference 

% of 
reduction or 
increase 

1. I share an affectionate, 
warm relationship with my 
teacher(s). 

3.77 3.70 -0.07 -1.86% 3.76 3.91 0.15 3.99% 

2. My teacher(s) and I never 
seem to be struggling with 

3.29 3.24 -0.05 -1.52% 3.42 3.33 -0.09 -2.63% 
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each other. 
3. I share personal 
information with my 
teacher(s). 

3.05 2.96 -0.09 -2.95% 3.13 2.96 -0.17 -5.43% 

4. I trust my teacher(s). 4.43 4.32 -0.11 -2.48% 4.31 4.50 0.19 4.41% 
5. I openly share my feelings 
and experiences with my 
teachers. 

3.22 2.99 -0.23 -7.14% 2.65 2.79 0.14 5.28% 

Mean 3.55 3.44 -0.11 -3.10% 3.45 3.50 0.04 1.16% 
treatment n = 450; control n =433   - values indicate reduction 
 

 
Table 8. Result of the t-test on student-teacher relationship in treatment and control 
group 

 
      Treatment        Control 

Student-teacher relationship   -2.958*      1.351           
            (0.003)    (0.177)         
   
 
* significant 
- value indicates reduction    
 

 Table 7 shows the student-teacher relationship in treatment schools at the beginning 
and at the end of the school year. In both treatment and control schools, students on average 
seem to be neutral or agreeing on the five statements. The averages also show that students 
are only moderately positive about their relationship with the teachers. This finding is also 
reflected in the Focus Group Discussions. The teachers shared that students have difficulty in 
sharing information, feelings and experiences. According to them, the teachers usually initiate 
the conversation and students share their problems if they think they can no longer manage the 
situation. The teachers also expressed that their relatedness to the students have limitation 
though some also mentioned that they find time to reach out and build rapport for their students 
to become more comfortable with them. However, students do not open directly to their 
teachers. 

The mean scores show that on average, the quality of students’ relationship with their 
teacher decreased in treatment schools (3.10%), whereas it increased in control schools 
(1.16%). Table 8 shows that the decrease in treatment schools is significant (t=-2.96; p<.01) but 
that the increase in control schools is not significant (t=1.35; p>.05).  
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Table 9. Student-parents relationship in control and treatment schools before and after 
REP intervention 
 

 Treatment Treatment 
 Before After Mean 

Difference 
% of 
reduction 
or 
increase 

Before After Mean 
Difference 

% of 
reduction or 
increase 

1. I talk to my 
parent(s)/caregiver(s) about 
what I have learned at school. 

2.95 2.81 -0.14 -4.75% 3.01 3.06 0.05 1.66% 

2. I share to my 
parent(s)/caregiver(s) about 
what I do during my free time. 

2.37 2.55 0.18 7.59% 2.83 2.42 -0.41 -14.49% 

3. I tell my 
parent(s)/caregiver(s) about 
what I have done with my 
friends in school. 

2.61 2.58 -0.03 -1.15% 2.54 2.58 0.04 1.57% 

4. I usually tell my 
parent(s)/caregiver(s) how 
school was when I get home. 

2.71 2.69 -0.03 -1.11% 2.78 3.04 0.26 9.35% 

5. I share to my 
parent(s)/caregiver(s) about 
what I have done with my 
friends on the streets. 

2.32 2.28 -0.04 -1.72% 2.53 2.47 -0.06 -2.37% 

Mean 2.59 2.58 -0.01 -0.39% 2.74 2.71 -0.03 -1.09% 
treatment n = 450; control n =433   - values indicate reduction 
 
 
Table 10. Result of the t-test on student-parents relationship in treatment and control 
schools 

 
     Treatment   Control       

Student-parents relationship   -0.282      -0.503            
           (0.778)       (0.616)              
 
* significant 
- value indicates reduction  
   

In terms of relating to their parents, Table 9 shows that the students in treatment schools 
increased in terms of sharing to their parents what they do during free time (7.59%). Students in 
control schools have increased the extent of their sharing of information on the things they 
learned at school(1.66%), what they have done with their friends in school (1.57%) and how 
school was when they get home(9.35%).  

In general, the students have reduced the level of their openness to their parents. The 
percentage of decrease in control schools is 1.03% while only 0.39% reduction was observed in 
treatment school. The data show that reduction in treatment schools is smaller than in control 
schools. However, this reduction is negligible based on the t-test result. As shown in Table 10,   
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no statistically significant change exists in the student-parents relationship in both control (t=-
0.503, p>0.05) and treatment (t=-0.282,  p>0.05) groups. This means that though there is a 
decrease in the level of student-parents relationship, this is found to be not statically significant.  
There may be changes but these seem to be at a modest rate. 
 
Table 11. Student-friends relationship in treatment and control schools 
 
 Treatment Control 
 Before After Mean 

Difference 
% of 
reduction or 
increase 

Before After Mean 
Difference 

% of reduction 
or increase 

1. I try figure out what makes 
a good friend. 

2.91 2.93 0.02 0.69% 2.43 2.98 0.55 22.63% 

2. I like it when I learn better 
ways to get along with 
friends. 

2.67 2.92 0.25 9.36% 2.97 3.04 0.07 2.36% 

3. It is important to me that 
other kids think I am popular. 

1.97 1.64 -0.33 -16.75% 1.73 1.78 0.05 2.89% 

4. I try not to do anything that 
might make other kids tease 
me. 

2.56 2.50 -0.06 -2.34% 2.71 2.92 0.21 7.75% 

5. I want to be friends with 
“popular” kids. 

2.51 2.33 -0.18 -7.17% 2.52 2.66 0.14 5.56% 

Mean 2.52 2.46 -0.06 -2.38% 2.47 2.68 0.19 7.69% 
treatment n = 450; control n =433   - values indicate reduction 
 
Table 12. Result of the t-test on friendship of students in treatment and control schools 
 
      Treatment      Control 

 
Friendship       -1.261         -4.009*           
            (0.208)         (0.000)             
 
* significant 
- value indicates reduction    
 

 Table 11 presents the relationship of students with their friends at the start and the end 
of the school year. The data reveal that students in treatment become less interested to build 
friendship. It generally reduced to 2.38 % after the REP intervention. Meanwhile, the data show 
that the students in control group become more comfortable in building friendship with their 
classmates. The values indicate that they increase in terms of establishing friendship with their 
classmates at the end of the school year  (7.69%).  
 Further analysis using the t-test for dependent samples revealed that no significant 
change happened in treatment schools after the REP intervention (t=1.261, p>0.05) while 
statistically significant change exists in the ability of the students in the control schools (t=4.009, 
p<0.01).  
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Table 13. Conflict management skills of students in treatment and control schools 
 
 Treatment Control 
 Before After Mean 

Difference 
% of 
reduction 
or 
increase 

Before After Mean 
Difference 

% of 
reduction 
or 
increase 

1. I listen to what other 
children have to tell during a 
conflict. 

3.36 3.29 -0.07 -2.08% 3.21 3.24 0.03 0.93% 

2. I avoid the use of mean 
words and comments that 
might hurt others. 

3.41 3.54 0.13 3.81% 3.65 3.75 0.10 2.74% 

3. I give other children the 
time to express their 
opinions. 

3.68 3.78 0.10 2.72% 3.94 4.04 0.10 2.54% 

4. I wait for my turn to 
explain my opinions during 
a conflict. 

3.71 3.73 0.02 0.54% 3.74 3.82 0.08 2.14% 

Mean 3.54 3.59 0.05 1.41% 3.64 3.71 0.07 1.92% 
treatment n = 450; control n =433   - values indicate reduction 

 
 
Table 14. Result of the t-test on conflict resolution skills of the students in treatment and 
control group  

 
      Treatment   Control   

 
Conflict Resolution Skills       0.019      2.292*   
            (0.985)   (0.022)    
 
* significant 
- value indicates reduction    
 

 Table 13 displays the conflict management skills of the students in treatment and control 
schools. The data show that the students in treatment schools have better improvement in their 
ability to avoid the use of mean words and comments that might hurt others (3.81%) than the 
students in control schools (2.74%). Also, the students under REP (2.72%) have better 
improved their ability to give other children the time to express their opinions than the students 
in control schools (2.54%). On the other hand, students in control schools (2.14%) have better 
improvement in terms of waiting for their turn to explain during a conflict than the students under 
treatment schools (0.54%). In addition, it can be noted that the listening skills of the students 
under REP retrogress after the intervention with 2.08 % reduction. In general, students in both 
treatment (1.41%) and control (1.92%) schools have progressed in terms of skills in resolving 
conflict.   
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 Table 14 unveils the t-test result on conflict resolution skills of the students in treatment 
and control schools. The data display statistically significant change in the conflict resolution 
skills of the students in control schools (t=2.292, p<0.05) while no significant change exists in 
treatment schools (t=0.019, p>0.05). 
 
 
  
C. World Citizenship 
 

Table 15. World citizenship of students in treatment and control schools 

 Treatment Control 
Before After Mean 

Difference 
% of 
reduction 
or 
increase 

Before After Mean 
Difference 

% of reduction 
or increase 

1. I respect the culture 
of the people in my 
community. 

4.10 4.42 0.22 5.37% 4.15 4.27 0.12 2.89% 

2. I get along well with 
people of different 
races, cultures, and 
religions. 

3.76 3.98 0.22 5.85% 3.79 3.82 0.03 0.79% 

3. In the future, I would 
like to get an education 
in a foreign country. 

3.60 3.77 0.17 4.72% 3.70 3.59 -0.11 -2.97% 

4. I am willing to help 
children of different 
races, cultures, and 
religions. 

3.95 4.10 0.15 3.80% 4.07 4.15 0.08 1.97% 

5. I am friends with 
children different races, 
cultures, and religions. 

4.02 4.03 0.01 0.25% 4.06 4.10 0.04 0.99% 

Mean 3.89 4.06 0.17 4.37% 3.95 3.99 0.03 0.76% 
treatment n = 450; control n =433   - values indicate reduction 
 

Table 15 presents the world citizenship of the students in the treatment and control 
schools. World citizenship or Global citizenship refers to values and approaches that promote a 
better understanding of and respect for different cultures, religions etc. and help students to 
become active and responsible global citizens. The data indicate that there is an increase in the 
world citizenship behavior of the students in both groups. The percentage of increase in the 
treatment schools ranges from 0.25% to 5.85% while the percentage of increase in control 
group ranges from 0.79% to 2.89%. Qualitative group interview revealed that many students in 
the treatment schools became more responsible. Currently, the teachers observe that the 
students seem to care for the community. They join different community activities such as 
festivals and clean-up drive.  
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Table 16. Result of the t-test on  world citizenship of students in treatment and control 
group 

 
      Treatment         Control 

World Citizenship     2.878*           0.573  
                    (0.004)            (0.567)             
 
* significant 
- value indicates reduction    
  

Table 16 signifies that there is a change in the students’ ability to work with people of 
different races, cultures and religions. Generally, statistically significant changes are observed in 
the students of the treatment schools (t=2.878, p<0.05). The REP intervention seems to be 
effective in improving the behavior of the students as responsible citizens living in the 
multicultural society in Mindanao with three distinct groups, the Christian settlers, the Moro 
(Muslims) and the Indigenous People. 
 
 
 
D. Peer Victimization and Bullying 

The present study expands knowledge about the effectiveness of Respect Education 
Program (REP) interventions on peer victimization. The data on the cases of peer victimization 
before and after the REP are presented in Table 17.  The means of the inputted data for all 
dependent variables separately for the treatment and control groups were examined. 
 
Table 17. Peer victimization of the students in treatment and control schools 
 
 Treatment Control 

Before After Mean 
Difference 

% of 
reduction 

or increase 

Before After Mean 
Difference 

% of 
reduction 

or 
increase 

1. I was called mean names 
or laughed at my face. 

1.52 1.41 -0.11 -7.24% 1.54 1.67 0.13 8.44% 

2. I was neglected and 
excluded from activities. 

1.39 1.04 -0.35 -25.18% 1.05 1.33 0.28 26.67% 

3. I was hit, kicked or 
pushed. 

1.41 1.19 -0.22 -15.60% 1.36 1.28 -0.08 -5.88% 

4. Children were gossiping 
and telling lies about me. 

1.50 1.31 -0.19 -12.66% 1.33 1.50 0.17 12.78% 

5. Children stole money from 
me or broke my belongings. 

1.13 1.02 -0.11 -9.73% 1.04 1.20 0.16 15.38% 
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6. I was threatened or forced 
to do things I wouldn’t like 
to do. 

0.88 0.91 0.03 3.41% 0.74 1.00 0.26 35.14% 

7. Children said mean things 
about me because of my race 
or culture. 

1.06 0.79 -0.27 -25.47% 0.73 0.87 0.14 19.18% 

8. Children said sexual things 
about me. 

1.11 0.86 -0.25 -22.52% 1.00 1.11 0.11 11.00% 

9. I got mean or insulting 
messages, calls, pictures, or 
other stuff by phone or 
internet. 

0.47 0.37 -0.10 -21.28% 0.33 0.34 0.01 3.03% 

Overall 1.16 0.99 -0.17 -14.66% 1.01 1.14 0.13 12.87% 

treatment n = 450; control n =433   - values indicate reduction 
 
 
Table 18. Result of the t-test on the peer victimization of students in treatment and 
control schools 
 
      Control   Treatment 

Peer Victimization    -3.3238*       2.062*     
          (0.001)              (0.040)     
 
* significant 
- value indicates reduction 
   

As shown in table 17, the treatment group displays several positive trends from the 
sample statistics. The biggest changes took place in the mean of neglect and exclusion from 
activities and physical peer victimization, for which a substantial decrease in the treatment 
group from 1.39 to 1.04 and from 1.41 and 1.19 respectively were observed. Likewise, there 
were changes favoring the REP intervention in all other indicators   except for the victimization 
in which the victim is threatened or forced to do things.  

It can be noted that before the REP intervention, peer victimization was more prevalent 
in treatment schools (M=1.16) compared to control schools (M=1.01). After the REP 
intervention, opposite was observed. Peer victimization became more prevalent in control 
schools (M=1.14) than in treatment schools (M=0.99). In general, REP intervention in treatment 
schools reduced the cases of peer victimization to 14.66% while 12.87% increase was observed 
in control schools. 

The cases of peer victimization were confirmed by the teachers and principals in the 
qualitative group interview. According to them, students’ peer victimization was mostly verbal in 
vernacular language based on the profile characteristics of the victims. Words such as “baboy” 
or pig and “taba” or fat were used to bully an overweight child. “Mura kag Bilaan” or “You look 
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like a B’laan” was also used by the perpetuators. In addition, the bullies also used terms such as 
“bayot” which means gay, “kabayo” or horse and “Bugok ka.” or “You are dumb.    

Additional analysis was performed in order to determine the significant effectiveness of 
the Respect Education Program on the reduction of peer victimization of students in schools. 
The result of the t-test analysis for dependent samples as shown in Table 18 reveals that there 
is a statistically significant difference in the frequency of victimization of the students between 
the pre-test and the post test in both control and treatment schools. However, in control groups, 
there is a statistically significant increase in peer victimization (t=2.062, p<0.05). In treatment 
schools, a convincing statistically significant reduction exists is observed (t=-3.3238, p<0.01). 

 
 

Table 19. Bullying of the students in treatment and control schools  
 
 Treatment  Control 

Before After Mean 
Difference 

% of 
reduction 

or increase 

Before After Mean 
Difference 

% of 
reduction 

or 
increase 

1. I called someone mean 
names or laughed at 
someone’s face.  

1.03 0.89 -0.14 -13.59% 0.93 1.10 0.17 18.28% 

2. I neglected and excluded 
someone from activities. 

0.86 0.74 -0.12 -13.95% 0.64 0.76 0.12 18.75% 

3. I hit, kicked or pushed 
someone. 

0.83 0.62 -0.21 -25.30% 0.72 0.67 -0.05 6.94% 

4. I gossiped and spread lies 
about someone. 

0.73 0.62 -0.11 -15.07% 0.52 0.74 0.22 42.31% 

5. I stole money from 
someone or broke 
someone’s belongings. 

0.38 0.34 -0.04 -10.52 0.28 0.27 -0.01 3.57% 

6. I threatened or forced 
someone to do things he/she 
wouldn’t like to do. 

0.49 0.42 -0.07 -14.29% 0.45 0.45 0.00 0% 

7. I said mean things about 
someone because of his/her 
race or culture. 

0.47 0.49 0.02 4.26% 0.43 0.41 -0.02 4.65% 

8. I said sexual things about 
someone called. 

0.44 0.51 0.07 15.91% 0.42 0.39 -0.03 7.14% 

9. I sent mean or insulting 
messages, calls, pictures, or 
other stuff by phone or 
internet. 

0.24 0.32 0.08 33.33% 0.27 0.21 -0.06 22.22% 

Others 0.61 0.55 -0.06 -9.84% 0.52 0.56 0.04 7.69% 
treatment n = 450; control n =433   - values indicate reduction 
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Table 20.  Result of the t-test on bullying of students in treatment and control schools 
 
      Treatment   Control 

 
Bullying     -1.697    0.783      
         (0.090)               (0.434) 
* significant 
- value indicates reduction 
 

This research also studies the cases of bullying in schools. In this study, this refers to 
the aggressive behavior displayed by the respondents as perpetrators. The result revealed that 
before the intervention, bullying is more often experienced by the students in treatment than in 
control. These cases change after the exposure of the students to Respect Education Program. 
Looking at the trends of the data before and after the intervention, two significant trends are 
observed: increasing and decreasing trends.  

In particular, Table 19 shows that bullying in terms of name calling, exclusion from 
activities, gossiping and telling lies in control schools and mean things because of race and 
culture, saying sexual things and insulting messages, calls, pictures, or other stuff by phone or 
internet in treatment schools increased. 

Bullying specifically stealing money and breaking things, mean things because of race 
and culture, threatening, saying sexual things and insulting messages, calls, pictures, or other 
stuff by phone or internet have slightly lowered in control schools. Lower rates of bullying after 
the intervention compared to the pretest specifically name calling, exclusion from activities, 
hitting, kicking and pushing, gossiping and telling lies, stealing money and breaking things and 
threatening were observed. In general, the cases of bullying decreased by 9.84% in treatment 
schools and increased by 7.69% in control schools. It can be observed that the percentages 
seem large but the actual change is small.  

Table 20 shows the t-test analysis on bullying of students in treatment and control 
schools. No statistically significant difference in the cases bullying of students before and after 
the REP. The analyses indicate that bullying in control schools (t=0.783, p>0.05) does not 
significantly increase, while in treatment schools (t=-1.697, p>0.05) the reduction is not 
significant.  

 
 

E. Effectiveness of REP on Teachers 
 
 This study also endeavored to determine the effectiveness of the REP on teachers’ 
intrapersonal and interpersonal characteristics, teaching styles and teaching efficacy. The result 
of the self-reported survey is summarized in Table 21. 
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Table 21. Effectiveness of Respect Education Program (REP) on teachers before and 
after the intervention 
  

 
Treatment Control 

Indicators Before After 
Mean 

Differen
ce 

% of 
reduction 

or 
increase 

Before After 
Mean 

Differen
ce 

% of 
reduction 

or 
increase 

Intrapersonal Characteristics of 
Teachers 4.17 4.11 -0.06 -1.44 4.07 3.96 -0.11 -2.70 

Interpersonal Characteristics of 
Teachers 3.68 3.77 0.09 2.45 3.48 3.33 -0.15 -4.31 

Teaching Styles 3.30 3.32 0.02 0.61 3.22 3.11 -0.11 -3.42 

Teaching Efficacy 6.71 6.91 0.2 2.98 6.71 6.64 -0.07 -1.04 
Mean 4.47 4.53 0.06 1.15 4.37 4.26 -0.11 -2.87 

treatment n = 43; control n =45    -values indicate reduction 
 
Table 22.  Effectiveness of REP on the Teaching Potentials of Teachers in Treatment and 
Control Group 

.  
Variables      Treatment   Control 
    
Intrapersonal     0.869    1.915   
         (0.390)    (0.062)       
 
Intrapersonal     -1.32    2.057* 
      (0.193)    (0.046) 
 
Teaching Styles    -0.282    1.031 
      (0.779)    (0.308) 
Teaching Efficacy    -1.194    0.602 
      (0.239)    (0.550) 
* significant     + values indicate increase  
(     ) p value     - values indicate reduction 
 

As reflected in Table 21, REP intervention has improved the teachers in treatment 
schools. Evidence of improvement rests on the modest percentage of increase in the teachers’ 
interpersonal characteristics, teaching styles and teaching efficacy after the REP intervention. 
The highest change is observed on the teaching efficacy with 2.98 % increase. Although, there 
is an increase in the characteristics of teachers, such increase is not significant. Table 22 shows 
that Respect Education Program (REP) does not significantly change the intrapersonal 
characteristics (t =.869, p>0.05), interpersonal characteristics (t = -1.32, p>0.05), teaching styles 
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(t = -.282, p>0.05), and teaching efficacy (t = -1.194, p>0.05) of the teachers in Mindanao. 
Qualitative probes uncovered confirmation of this result. The teachers and principals disclosed 
that REP the school cannot consistently employ the REP methodology due to limited resources.  

 
Discussions 
 The present study endeavored to determine the effectiveness of the Respect Education 
Program in Mindanao, Philippines. Generally, the REP as a new program has a potential 
contribution to the change in the characteristics of the students and teachers. Specifically, the 
program yielded significant improvement in intrapersonal characteristics particularly in social 
anxiety, interpersonal characteristics in terms of world citizenship and peer victimization. 
 In more details, REP brought about reduction in students’ level of anxiety. Empirically, 
the data show that there is higher reduction in the mean scores of the students in treatment 
school after the REP intervention. This could be explained by the fact that children in the 
treatment schools were exposed to REP methodology, which provided opportunity for the 
students to develop their self-confidence. Participants of the qualitative interview expressed that 
Cooperative learning, the Multiple Intelligences approach and the Respect workshops helped a 
lot in building the confidence of the students. These findings are supported by Suwantarathip’s 
(2010), Oludipe and Awokoy’s(2009) and Miller’s(2010) conclusion that students’ exposure to 
teams during activities reduces anxiety. Respect Education modes of learning have favored the 
students. The data reflect that the students in the treatment schools are more relaxed compared 
to the students in control schools. Howard Gardner’s theory on Multiple Intelligences application 
in the Respect classes has probably contributed to this condition. Research indicated that if the 
classroom activities allude the specific intelligences, students will be stimulated and enjoy the 
learning process (Hunter, 2006). Multiple Intelligences is also found to have significant 
association to the anxiety of the students (Liu & Chen, 2013). Thus, the students under respect 
class have reduced their social anxiety.  

The research findings show that the students in the treatment schools have significant 
improvement in their view and behavior related to world citizenship. The Respect program 
addresses cultural, religious and social differences during the lessons. The program 
incorporates also a twinning component between regional schools and for some schools also 
internationally, with schools in the Netherlands.  

 
The REP research has relevant findings on peer victimization. These findings are a 

relevant basis of research and development initiatives geared towards building peace in 
culturally diverse classrooms like those in Mindanao. In particular, the analyses provide the 
education stakeholders convincing evidence on the effectiveness of the REP on peer 
victimization reduction despite some modest results on lessening bullying in schools.  The data 
empirically established a convincing ground to consider REP as efficacious intervention to 
reduce peer victimization in schools.  

Bullying remains to be prevalent at both types of schools, even in treatment schools 
despite the REP intervention. The Respect Education intervention did contribute in the reduction 
according to the principals, teachers, and students however this is not yet statistically 
significant.  
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The results on bullying can be explained by the phenomenon called “sensitization effect”. This 
kind of phenomenon usually happens when intervention programs are introduced in schools.  
Previous research uncovered that intervention programs raised the level of awareness of the 
pupils on bullying which may increase the likelihood that children will identify and report cases of 
bullying (Smith, Ananiado & Cowie, 2011; Karna, Voeten, Little, Porkiparta & Kaljonen, 2011). 
For instance, in this study, increased in the bullying in treatment schools by means of saying 
mean things about someone because of his/her race or culture, saying sexual things about 
someone and sending mean or insulting messages, calls, pictures or other stuff by phone or 
internet may be attributed to this phenomenon. The increase in the bullying responses at 
posttest is probably because of the late realization of the respondents that the aforementioned 
behaviors are forms of bullying which they had not understood during the baseline. This 
phenomenon is a probable explanation of the not statistically significant findings on changes on 
bullying behaviors of students in treatment schools. 

In general, the REP intervention yielded relevant contribution in reducing the incidence 
of peer victimization and bullying in schools. After a few months of REP intervention, the 
program generated 14.66% reduction in peer victimization, which is close to the 17%-20% 
victimization decreased in meta-analysis conducted by Farrington and Ttofi (2010). The result of 
9.84% reduction in bullying after REP intervention though lower compared to the 17% 
decreased in self-reported bullying of the KiVa anti-bullying program (Karna, et.al., 2011) is 
potential, considering that the duration of REP intervention is shorter compared to that of KiVa 
which was conducted for a year. 
 On other hand, it can be noted that this research has generated erratic result on the 
effectiveness of REP on the intrapersonal characteristics of the children. No significant change 
was observed in the treatment group while significant change happened in the control group. 
This result may still be attributed to the schools’ effort in maintaining a child-friendly environment 
and the nature of the students. REP as an intervention is still limited to selected classrooms of 
the school and is still classroom-based. It has not covered all the other factors, which may 
contribute to the liking of the students in going to the school as well as their feeling of security 
whenever they are in school. This suggests that the students under REP are still discovering 
their strengths and weaknesses and are still working on to achieve high level of satisfaction 
about who they are. The REP might have influenced them to set high expectations and progress 
towards discovering more about themselves.  

In terms of interpersonal characteristics, the result may be attributed to the changes, 
which happen on the life of the students during puberty age. According to Acero et.al. (2004), 
relationship between the adolescents and members of their families tend to deteriorate in early 
adolescence. Also, the data imply that other than the REP, there might be factors that can 
influence the progress in the conflict resolution skills of the students. 

The result also indicates change in the teaching styles of teachers from conventional to 
student-centered learning in teaching the students. However, the data reflect that the teachers 
in treatment schools employ the REP occasionally. Very little change is observed in their 
teaching styles after the intervention, which suggests that teachers are still into the first stage of 
getting to know the methodology and have this tendency to resist to the intervention introduced. 
This is a usual response from teachers whenever something new is introduced. Teachers do not 
always adapt to changes easily and are hesitant to changes because of the unknown 
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consequences. Besides that, there is a certain degree of fatigue to embrace new interventions 
and programmes that are introduced in education (Ali, 2013).  

At the early stage of its implementation, REP has explicitly gained modest improvement 
in the characteristics of both the students specifically on the reduction of social anxiety, better 
student-parents relationships, and improvement of world-citizenship as well as reduction of peer 
victimization and lessening of bullying of the students. 
 

Innovations in Education, like REP go through a circular development model with four 
components; Introduction / Orientation, Application, Implementation and Integration, involving 
the three groups of actors: the pupils / students, the individual teachers and the team / school 
organization. (Johnson, D., Johnson, R., Johnson-Holubec, E. 1986). 
In the Respect Education approach this is reflected in: 

1. Introduction: Teacher trainings are appreciated by the school, actively supported by a 
monthly visit of a team of facilitators who conduct workshops and a manual and 
workbook for teachers with weekly exercises. First results: interactive participation of the 
pupils, improved communication between the students and students and teacher, better 
understanding for each other.  

2. Application: RE methodology is reflected in workbook activities integrated in the 
curriculum and day-to-day teaching. Increased cooperation between students; improved 
social skills resulting in less bullying and better communication and expression of mutual 
respect. Appreciation of REP by parents for instance during presentations by their 
children (Solidarity Day / presentations at the closing of the school year).  

3.  Implementation: Gradually all teachers get involved in REP. This results in improved 
teaching skills by applying Cooperative Learning, Multiple Intelligences and Adaptive 
Teaching (stimulating students in their Autonomy, Competence and Relation to others).  
Sharing experiences of using REP within the team. Students are more capable to work 
together, to solve conflicts / stop bullying, to respect each other. 

4. Integration: Regardless of complexity and scale, stage 1 and 2 require training on 
Respect Education approach and accompanying teaching skills, including the assistance 
of trainers /facilitators (coaches) within the school for at least 2 years.  
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Conclusions and Recommendations 

This study has given account on the effectiveness of the REP in Mindanao, Philippines. 
The results and findings of the effectiveness of the Respect Education Program research are 
promising. The REP as an education intervention is already successful in its contribution to 
reduce the cases of aggressive behaviors in schools particularly peer victimization and bullying. 
Having experienced the activities designed to propagate respect, students in treatment schools 
had successfully reduced the prevalence of aggressive behaviors. Although, bullying among 
students did reduce, this reduction was not significant. Victims of bullying more likely felt the 
reduction of bullying in treatment schools. Indeed, the REP significantly reduced peer 
victimization and helped in lowering the number of bullying in schools.  

Thus, investing in this program has added benefit in reducing the negative effects of 
aggressive behaviors and contributes to a safer learning environment for the children. This 
intervention may be considered an effective contribution to strengthen the campaign on anti-
bullying in schools. Therefore, The REP can be considered as a program at the regional level to 
complement Republic Act no. 10627 to strengthen the campaign on anti-bullying in schools. The 
study further recommends the utilization of scientific data in developing mechanisms to upscale 
the program in public and private schools and its student-centered methodology be introduced 
to teacher education program and future educators. 

In addition, the REP intervention has also reaped modest improvement on how the 
teachers perform their job. During its early stage of implementation, it has drawn positive 
response from the teachers as reflected by the starting increase in the interpersonal 
characteristics, teaching styles, and teaching efficacy of teachers.  

Besides the positive research findings, the respect methodology also aligns with the 
leading educational aims in the new K-12 school program with a focus on the 21st century skills. 
Taking the necessary time into account to implement an education innovation program, the REP 
intervention can improve teachers' understanding & skills on the implementation of the 
methodology. This makes the program a promising intervention to upscale the quality of 
education in the country. 

However, for successful implementation and integration in the education system, a 
period of 2 – 4 years is needed in addition. Ongoing support of the principals and the 
Department of Education is essential. 
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